Issaquah Continuous Improvement Planning System 

for Student Learning
2007-2010

The Washington State Board of Education in WAC 180-16-220 
requires that each school district receiving state basic education funds MUST develop a school improvement plan or process based on a self-review of the school’s program for the purpose of annual building approval by the district.  The self-review required by the state shall include active participation and meaningful input by building staff, students, parents, and community members.  All schools should engage in school improvement planning.  

Continuous improvement is essential to ensure increased student performance and quality results.  OSPI recommends that School Improvement be a continuous process that individual schools use to enable all students to achieve at high levels.  All schools, in collaboration with families, students, and communities, can create cultures in which all students are successful.  Exemplary and research-based instructional materials and programs coupled with staff development to ensure fidelity, systems approaches, focused and aligned resources, and public participation in planning are critical factors in improving schools. 

In the past, the annual school improvement plan often centered only on single innovation such as new programs or changes in schedules.  These types of changes, called “first” order change, may be positive but do not necessarily make sustained change for student learning.  “Second” order changes are those that alter the culture for student learning.  These changes get at the systemic cultural changes and removing institutional barriers to student success The Issaquah CIP system encourages second order change through systemic focus, uses of data to inform planning and practice, and resources that help staff reflect on their practices and gain skill that lead to lasting benefits for students.  In the first three year cycle, we saw evidences of second order change for our students.  With the new contractual focus on the Board’s mission for student learning and embedding the CIP process in team/department work, individual teacher evaluation in building leadership expectations and in the building’s work; we expect to see more evidence of second order change in this cycle.  
At our January, 2008 retreat, the Board and Cabinet determined that in order to realize our mission we would need to:  

distribute resource allocations based on needs of students so that achievement gaps are closed and 100% of students graduate from high school and enter post-secondary opportunity of choice.

The second order change required by this board/cabinet direction will occur only if we have consistency in our focus, coherence within the district, powerful teaching, learning and leadership and a laser-like focus on student results.  Our Continuous Improvement Planning system is one of the primary tools of this work.
Issaquah Continuous Improvement Planning System
The Issaquah CIP system is research-based and parallels the Washington State model for School Improvement http://www.k12.wa.us/SchoolImprovement/Guide.aspx.

Phase I: Assess Readiness Level
· identify school CIP planning team

· develop collaborative strategies 

· focus on the culture of the school 

Phase II: Analyze Student Data
· compile student data 

· identify patterns in multi-year and multi-type data 

· use data to identify strengths and challenges for students 
· share data with site council
Phase III: Build School Portfolio and Examine Trends
· use data analysis skills to identify multi-year patterns 

· update school portfolio 

· identify trends and observations

· identify gaps 

Phase IV: Set Student Results Goals
· set, write, and prioritize SMART goals 

· focus on student learning and strengthening rigor
Phase V: Investigate Organization and Instructional Effectiveness
· read, research, and identify 'best practices' for achieving goals and closing gaps 

· evaluate 'best practices' to improve student learning in rigorous, standards-based environment 

Phase VI: Develop Student Results Focused Action Plan
· identify student and adult behaviors designed to achieve the goals 
· leverage team/department contributions and collaboration
Phase VII: Evaluate Student Growth
· develop formative data plan

· share the formative and summary data indicating the success of the annual action plan 

· update and edit the original plan for next years work 

· celebrate the successes of this years work for students
“When the cook tastes the soup, that’s formative; when the guests taste the soup, that’s summative.”  

                                             Bob Stake  1996
2007-2008 Data analysis requirements
· Compare All Students across years

· Compare individual ethnic groups to each other if N is large enough

· Compare individual groups across time

· Compare genders with each other (Are males and females achieving similarly?)

· Compare special populations across time and with All Students.

2007-2008 CIP work 
· Review group norms and expectations for your team

· Depending upon the team’s data-driven decision, some buildings may start with new Action Plans, others with Phase 2

· All buildings will complete the Portfolio Analysis One Pager and the data portfolio

· All buildings will create new SMART goals

· Buildings create their formative data collection plan
· TLS support (e.g., All School Writes, All School Math, GLAD, standards-based instructional materials, Working with Students in Poverty workshops, Wednesday Mission time support/training)
2007-2008 Timeline 
· August Assessment/CIP team training

· Data Portfolio, One Pager & Action Plans due to TLS no later than Thanksgiving break

· First formative data collection due to TLS no later than February break

· Second formative data collection due to TLS no later than June 1

The Board received the new One Page summary format for each school as well as District One Page summaries for each level.  
What additional information does the Board want about district and building CIPs?  How should the information be processed with you?

Some idea starters:  
Work study/linkage between board and principals

· Separate meetings by level – elementary, middle and high

· One meetings with principal representatives from each level

Single school presentations including principal, CIP team and perhaps students

· Work study

· Formal Board presentation

Retreat 

· Half days with two hour blocks for levels  (e.g., Day 1  1:30 – 3:30 Middle School, 4:00 – 6:00 half of elementary.  Day 2 1:30 – 3:30 High School, 4:00 -6:00 half of elementary)
Issaquah School District 

Elementary Data Portfolio Analysis

2007

	Grade Level
	WASL

Content Area
	WASL

3-Year Trend
	Current % Meeting Standard
	Gap Analysis Area
	Significant Gap

	4
	Reading
	
	85.0%
	Ethnic

Gender

Special Ed

Low Income
	Yes  Black, Hisp.

Yes  Males  -5.2%

Yes    -42.8%

Yes   -22.9%

	
	Math
	
	77.8%
	Ethnic

Gender

Special Ed

Low Income
	Yes  Hisp improving

No

Yes   -41.0%

Yes   -34.6%  

	
	Writing
	

	79.0%
	Ethnic

Gender

Special Ed

Low Income
	Yes  Hisp improving

Yes   Males  -13.7%

Yes   -40.5%

Yes   - 32%

	5
	Science
	
	64.7%
	Ethnic

Gender

Special Ed

Low Income
	Yes- Black, Hisp.

Yes- Males  -5.9%

Yes-  - 53.6%

Yes-   -37.7%


Grade 3 ITBS 3-Year Trends: White and Asian students significantly outperformed Black and Hispanic students. Special Ed students performed significantly below All Students. Females significantly outperformed males in Reading.

Grades 3 and 5 WASL Observations: White and Asian students significantly outperformed Black and Hispanic students. Special Ed and low income students performed significantly below All Students. There was no significant difference in the performance of males and females, except at fifth grade where females outperformed males in reading and science.
Grades K-5 Stanford Observations: White and Asian students significantly outperformed Black and Hispanic students, confirming trends seen in other assessment results. The performance of Special Ed and low income students also confirms trends seen in other assessments. Females outperform males in reading at grades K, 2, 4, and 5. Males outperform females in math at grade 1 only. This gender difference varies from the results shown in other assessments.

Previous Content Area Goal: NA
2007-08 Content Area Goal: ISD will increase by 10% the percentage of students meeting standard on the grade 4 math WASL (to 95% or higher) by 2009.

2007-08 Gap Closing Goal: ISD will increase by 15% the percentage of Black and Hispanic students meeting standard on each of the grade 4 WASL content areas by 2009.
Justification: ISD students continue to meet standard on the grade 4 math WASL at percentages lower than that of all other content areas, except science. Black and Hispanic students meet standard at rates from 18.7-40% lower than that of White and Asian students.
Issaquah School District

Middle School Data Portfolio Analysis

2007

	Grade Level
	WASL

Content Area
	WASL

3-Year Trend
	Current % Meeting Standard
	Gap Analysis Area
	Significant Gap

	7
	Reading
	
	80.8%
	Ethnic

Gender

Special Ed

Low Income
	Yes   Black, Hisp

Yes    Males-11.2%

Yes   -56.4%

Yes   -31.5%

	
	Math
	
	75.0%
	Ethnic

Gender

Special Ed

Low Income
	Yes   Black, Hisp

Yes    Males  -6.2%

Yes   -62.9%

Yes   -36.2%

	
	Writing
	
	86.9%
	Ethnic

Gender

Special Ed

Low Income
	Yes   Black, Hisp

Yes   Males -8.1%

Yes   - 41.2%

Yes   -19.3%

	8
	Science
	
	73.3%
	Ethnic

Gender

Special Ed

Low Income
	Yes   Black, Hisp.

No

Yes   -57.5%

Yes   -33.4%


Grade 6 and 8 WASL Observations:  Grade 6 and 8 WASL results confirm the same significant achievement gaps between the performance of White and Asian students and that of Black and Hispanic students that have been noted in grade 7. Males performed significantly below females in reading in both grades 6 and 8, confirming the 7th grade trend. Special education and low income students also perform significantly lower than all students.
Grade 6, 7 and 8 Stanford 10 Observations: Stanford 10 results confirm significant achievement gaps between the performance of Asian and White students and that of Hispanic and Black students. There are no significant achievement gaps noted between male and female students, which is different from the lower performance by males noted on the WASL. Special education and low income students also have lowered performance on the Stanford 10.

Previous Content Area Goal: NA
2007-08 Content Area Goal: ISD will increase by 10% the percentage of students meeting standard on the grade 7 math WASL (to 85.0% or higher) by 2009.

2007-08 Gap Closing Goal: ISD will increase by 15% the percentage of Black and Hispanic students meeting standard on each of the grade 7 WASL content areas by 2009.

Justification: ISD students have met standard on the grade 7 math WASL at rates significantly lower than other content areas. Additionally, grade 7 math scores declined significantly in 2006, but recovered somewhat in 2007. Black and Hispanic students met standard on the grade 7 math WASL at rates 30% to 54% lower than White and Asian students.
Issaquah School District 

High School Data Portfolio Analysis

	Grade Level
	WASL

Content Area 
	WASL 3-Year Trend
	Current %

Meeting Standard
	Gap Analysis Area
	Significant Gap

	10
	Reading
	

	92.5%
	Ethnic

Gender

Special Ed

Low Income
	Yes  Black, Hisp.

No

Yes but closing

Yes  -29.1%

	
	Math
	

	74.8%
	Ethnic

Gender

Special Ed

Low Income
	Yes  Black, Hisp.

No

Yes  -51.8%

Yes  -36.0%

	
	Writing
	
	94.7%
	Ethnic

Gender

Special Ed

Low Income
	Yes  Hispanic

No

Yes  -22.3%

Yes  - 26.1%

	
	Science
	
	54.9%
	Ethnic

Gender

Special Ed

Low Income
	Yes  Black, Hisp.

Yes  Males -7.8%

Yes  -50.4%

Yes  -39.6%


Grade 9 ITED 3-Year Trends: Similar patterns exist in WASL and ITED test results, although there was a significant gender gap with females outperforming males on the Expression subtest and males outperforming females on the Quantitative subtest. Black and Hispanic students performed significantly below White and Asian students.

Grade 9 Stanford 10 Observations: Black and Hispanic students continue to perform lower than White and Asian students, confirming the WASL and ITED trends. Male and female performance was not significantly different on the Stanford 10 except in science, where males significantly out-performed females. Special education and low income students performed significantly below all students.

Previous Content Area Goal:  N/A
2007-08 Content Area Goal: ISD will increase by 10% the percentage of students meeting standard on the high school math WASL (to 84.8% or higher) by 2009.

2007-08 Gap Closing Goal: ISD will increase by 15% the percentage of Black and Hispanic students meeting standard on each of the high school WASL content areas by 2009.
Justification: Although ISD students have met standard on the math WASL at higher percentages, they still do so at rates 20% lower than the percentages meeting standard in reading and writing. To meet the math WASL graduation requirement and to better prepare students for life beyond high school, more students must meet standard in math. Only 35.3% of Black students met standard on the 2007 math WASL compared to 55-80% of other ethnic groups and only 16.7% of Black students met standard on the 2007 science WASL compared to 32.5-63.8% of other ethnic groups. 
